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April 18, 2006

Dear Director and Supervisory Officer:

As part of its educational mandate, the Association for Bright Children 
of Ontario is pleased to provide you with an important resource related 
to programming for gifted students.  In response to numerous questions, 
“Developing Individual Education Plans” was produced to help parents 
understand the intention of the Individual Educational Plan and how 
current wisdom about teaching gifted students can be demonstrated in 
the IEP.  Included in the package are IEP templates with explanatory 
notes and samples of plans for gifted students.  Developed in 
consultation with the Ministry of Education, Special Education Policy and 
Programs Branch, these samples extend the direction provided by the 
2004 Individual Education Plan Resource Guide.  While the explanatory 
information is aligned with Ministry publications from the 1980’s to the 
present, including Education for All, ABC takes responsibility for that 
content. 

We hope that this material will provide clarification regarding how 
modifications of content, pace, instruction, and outcome, changes 
fundamental to meeting the needs of students with advanced cognitive 
abilities, should be outlined for the benefit of teachers, parents, and 
students alike.   

We welcome your comments and suggestions for future editions of these 
examples.  They can be directed to feedback@abcontario.ca or to the 
above address.  

Sincerely yours,

Elizabeth Buckingham     
President       
ABC Ontario

Letter to Directors and 
Supervisory Officers



Building a good education plan provides a process for you to help your 
child achieve greatness.  The question is:  Is that what you really want?  

If you and your child currently take pride in the child’s school 
performance, see grades as the ultimate goal, and are happy with 
classmates, then read no further.  Whatever is happening is good 
enough. 

If, however, you or your child sense they could or should be doing 
more at school, value challenge and engagement over grades, and are 
willing to expand friendships beyond the local school, then working with 
teachers to formulate an education plan and carry it out could be very 
rewarding.   

School should be about learning new information and skills. (Rogers, 
2002, 2007a, 2007b)  If the right actions are undertaken for a 
student, learning is challenging in a way that is comfortable, do-able, 
and perhaps even intoxicating.  In order to become lifelong learners, 
students have to embrace learning challenges and find out that learning 
has its own rewards.  There is not necessarily a direct relationship 
between quality of learning and grades; the question is whether you 
and your child can take the (small) risk that there may be a disparity.  
Most teachers will not penalize a student who is doing something more 
challenging.

Being challenged does not necessarily mean being separated from age 
peers, but it often means being seen as “different.”   For children who 
want to be in their home school with their age peers and established 
friends, challenging curriculum can be offered within the regular 
classroom.  However, there may not be anyone else in the class who 
is reading a book as difficult or who is working on math two grades 
ahead.  In other words, there is a risk that even with the child remaining 
in the regular classroom, the child may be set apart by appropriate 
instructional modifications.  For some children, doing challenging work 
is more important than remaining at the neighbourhood school and in a 
classroom with kids their own age.

Preface
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These children may find older and/or intellectual peers more satisfying 
socially.  Full grade acceleration, special classes away from the 
neighbourhood school, and dual enrolment (taking classes both in 
elementary and secondary, or secondary school and university at the 
same time) may be suitable options for these students.  As well as their 
rewards, these options have their challenges, one being transportation.

Ontario has made the Individual Education Plan the keystone in its effort 
to improve education.  The plan provides a framework for organizing 
what needs to be done and why.    

This guide includes: 
•  Samples of Individual Education Plans for gifted students, written in  
    consultation with the Ministry of Education, 

•  A table showing the connections among the “needs and strengths” of      
    gifted children, relevant educational modifications, and administrative       
    supports.   The table can assist in anticipating system limitations       
    for implementing certain educational interventions and learning how  
    to address needs such as sensitivity while addressing intellectual          
    needs, and Information about transition planning.

The aim of this guide is to provide you with information that will 
help you to advocate confidently for your children.  Your goal will 
be to influence—not to dictate--what day-to-day instruction looks like.  
Regarding their consultation experience with families of gifted students, 
Matthews and Foster (2005, p. 312) summarize by saying, “In all 
successful cases, there was at least one keen, patient, and persistent 
advocate who had a flexible vision of the way things could be and 
who was willing and able to become informed, to actively listen to 
all stakeholders, and to see the advocacy process as a long-term 
collaborative endeavor.”  That advocate could be you.
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Why is giftedness considered part of special education?  
Intellectual giftedness involves the extraordinary ability to learn, perceive, 
and apply that knowledge in a variety of fields of human endeavour.  
Since the Ontario Ministry of Education defines giftedness with respect 
to intellect, intellectual giftedness will be our focus.  While the profile 
of gifted students is extremely variable, compared with their age 
peers, gifted students often learn faster, about more subjects, in a more 
symbolic way, and with greater insight, and they remember what they 
learn.  When giftedness is defined as a “mismatch between a child’s 
current developmental level in a given subject area and the educational 
programming that is usually offered at that student’s age and grade level,” 
the logical outcome is to change educational programming. (Matthews 
and Foster, 2006, p. 66)  In Ontario, these changes constitute a special 
education program.  

What are the processes for identifying gifted students?
At the request of either a parent or the school, an Identification, Placement, 
and Review Committee (IPRC) can convene to determine whether the 
evidence (academic performance, psycho-educational test results, and 
anecdotal reports) indicates that the student is gifted according to the 
criteria of that school board.  Designating a student as gifted means 
that, as exceptional pupils, they require and “have available to them…
appropriate special education programs and special education services 
without payment of fees by parents or guardians resident in Ontario.” 
(Special Education, 2001, p. A3) In consultation with the parents, the 
Committee identifies the educational needs and strengths that stem from 
the exceptionality; for gifted students, the academic need created by 
advanced cognitive ability is for complex, challenging material.

The Committee also identifies the classroom where the student will be 
“placed,” that is, where the student will receive the special education 
program.  Placement has to do with the intensity of support required, 
including whether the student will be taught with other similar exceptional 
students.  The Ministry describes a range of placements for exceptional 
students:

About Individual Education Plans 
and their Development



10 Developing Individual Education Plans for Gifted Students

The regular classroom with various levels of support for either the 
teacher or student,
A part-time special class, 
A full-time special class (also called a congregated class), and 
A provincial school.  (There is not one for gifted students.) (The 
Individual Education Plan, 2004, p. 21)

If your child’s needs have not been met in a regular classroom, the 
reason could relate to (1) what is being taught, how it is being taught, 
and/or who is teaching it, or (2) placement.  It may be difficult to get 
placement changed.  Some district school boards provide few, if any, 
placements outside the regular classroom and discourage their use; that 
does not mean that these placements do not have value or do not exist 
in other boards.  Even in school boards with a range of placements, 
there may be waiting lists for those outside the regular classroom.  For 
“twice exceptional” gifted children (for example, gifted children who 
also have learning disabilities), there may be issues around which 
placement for which exceptionality (gifted or LD) will promote learning 
best, while supporting self-esteem. 

In response to the decisions of the IPRC, parents may initiate an appeal.  
Reasons for appeal could concern either denial of gifted identification 
(because of the board’s criteria or because another exceptionality such 
as a learning disability is named without recognition of giftedness) or 
denial of placement (even if the board does not offer the placement).    
IPRC decisions are reviewed at least annually; it is possible but unlikely 
that the exceptionality will be reviewed, but needs statements and 
placement may be changed.

While for a variety of reasons some boards do not usually employ the 
IPRC process, it is always a parent’s right to invoke it.   It may not be 
obvious with the “informal” methods how and when parents will be 
consulted, how follow-up from year to year will be insured, and how 
disputes about identification and placement will be resolved; all of 
these features are integral to the IPRC process.  Parents can initiate this 
process by writing a letter to the principal asking that an IPRC be called 
for the purpose of identifying their child as gifted. (See Appendix C)

•

•
•
•
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What is an Individual Education Plan? 
An Individual Education Plan (IEP) summarizes the plan of action for 
meeting identified needs as well as the relevant background and 
diagnostic information.  Those actions should be observable and may 
provide the basis for evaluation and grades at the end of term.  The 
format of the IEP may vary, but the content should be the same as in the 
samples shown in the next section.  

The IEP does not cover day-to-day details but describes overall tactics.  
The programming portion of the Plan (p.3 in the samples) may be 
mapped out for an entire year/semester or may be written in instalments 
at the beginning of each reporting period; this means that there should be 
opportunity for parents to review plans a minimum of three times/year for 
elementary schools, four times/year for semestered secondary schools, or 
three or more times/year for non-semestered secondary schools).  Parents 
may need to seek meetings to provide their input.

When is an IEP required?
If an IPRC identifies the child as gifted, an Individual Education Plan is 
required.  An IEP may also be written without formal identification.

What are the strengths and needs of gifted students?  
New learning rather than remediation is the chief objective for gifted 
students.

By agreement with the Ministry of Education, the gifted student’s 
“strengths” and “needs” can be the same unless the student has coexisting 
conditions (for example, intellectual giftedness with a learning disability 
or intellectual giftedness and hearing loss).  For the student to succeed, 
all his exceptionalities need attention. Changes for the co-existing 
exceptionalities may need to be applied globally; giftedness should be 
addressed in the subjects of greatest interest or strength.  Every effort 
should be made for learners with multiple needs to “shine” in the areas of 
strength, both for socio-emotional gratification as well as for reinforcement 
of their motivation to learn. Careful consideration is required to insure that 
sufficient accommodations and flexibility are provided.   
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While recognizing that motivation, self-esteem building activities, and 
socialization are also needs of gifted students, Rogers (2002) counsels 
parents to guard against plans that focus on those issues instead of 
delivering the academic changes that are essential.  Characteristics such 
as advanced curiosity, heightened sensitivity and creativity, heightened 
motivation, and extended affective capacities such as a heightened sense 
of justice (The Special Education Companion, 2002), can be capitalized 
on in the education plan without becoming the focus.  Intellectual ability 
should get most of the attention.  In order to keep the focus on academics, 
we suggest either of the following as the strength and need for gifted 
students:
 1.  General advanced cognitive abilities, or

2.  Advanced cognitive ability in [subject].  

Theoretically, the needs listed in the IEP should be the same ones identified 
at the IPRC, with the plan of action matching the needs.  There are times 
that the teacher writing the IEP will come up with other needs statements.  
Many boards use software tools called IEP engines; often the software 
includes drop-down menus to facilitate teachers completing the plan.   
Teachers often think that those menu choices are the only ones they can 
make.  There is no requirement to use the computer program (the IEP can 
be handwritten) or to use the items on those lists.  For example, “general 
advanced cognitive ability” may be used even if it does not appear in 
the menu selections.  In any IEP, the key is whether the interventions seem 
on track.  If the plan does not seem appropriate, especially in the face of 
unsuitable needs statements, you may request an IPRC review as soon as 
possible to get the needs statements changed so that the Plan can be re-
focused.  If the interventions seem appropriate but do not match the needs 
statements, wait until the annual IPRC review and suggest alternative 
needs statement(s).

What can be done to meet the needs of gifted students?
Simply put, schools can place gifted students at the appropriate grade 
level, provide them with more complex work, and/or offer them broader 
curriculum.



13Developing Individual Education Plans for Gifted Students

Assess what the student knows, then place the student at 
a curriculum level where there is something new to learn.
Because learning is “forward progress from what you know to what 
you don’t yet know,” (Winebrenner, 2001, p. 4), students should be 
assessed in the subjects where change is needed.  Giving students new 
material to learn just beyond current knowledge is putting the student 
in the “zone of proximal development.” This concept is a core idea of 
the recent Ministry of Education document on literacy and numeracy 
Education for All.  (2005, p. 14)  Age is not a determinant of the 
“zone.” 

Mastery can be assessed in a number of ways, all of which are 
about making a “best estimate.”  Achievement tests are an obvious 
assessment method; however, achievement tests may not be available 
in all subject areas at suitable grade levels.  Another method is to 
use above-grade level exemplars.  Exemplars are available for most 
subjects for the Ontario Curriculum at a range of grade levels as 
standards for evaluation and grading purposes.  (Use the search box 
at www.edu.gov.on.ca to find exemplars.)  Having a discussion with 
the student is another simple but effective way for the teacher to assess 
what the student knows. Whatever the method, it is important that 
assessment not limit the level of achievement that can be demonstrated; 
this process is not about determining whether the student has met 
the grade-level objectives, but about determining the current level of 
knowledge and skills.  If the student is performing above grade level, 
the question will be how the appropriate curriculum will be delivered 
and by whom.  This brings us to the issue of acceleration.

Accelerate the student. 
Colangelo, Assouline, and Gross (2004, p. xi) describe acceleration 
as, “an intervention that moves students through an educational 
program at rates faster, or at younger ages, than typical.  It means 
matching the level, complexity, and pace of the curriculum to the 
readiness and motivation of the student.  [Our emphasis] Examples of 
acceleration include early entrance to school, grade-skipping, moving 
ahead in one subject area, or Advanced Placement (AP).”
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Many authorities on gifted education agree that acceleration of 
some sort should be a component of every gifted student’s program.  
(Colangelo, et al, 2004; Rogers, 2007 a)  There is overwhelming 
evidence that acceleration is not harmful psychologically and is an 
appropriate means of trying to achieve a suitable educational and 
social match for gifted students. (Robinson, 2004, p. 64) 

Acceleration is appropriate because of the student’s knowledge and 
ability to learn and is not about pushing the student forward for the sake 
of speed.  However, acceleration is neither right for every student nor 
right at every time.   The Iowa Acceleration Scale has been validated as 
a tool that can be helpful in making the decision. (Assouline, Colangelo, 
Ihrig, Forstadt, and Lipscomb, 2004, pp. 167-172)  

There are a lot of myths about acceleration and related policies; it is 
not unusual to encounter resistance to it.  While acknowledging that 
acceleration is sometimes required (Special Education Companion, 
p. 64), the Ministry of Education has no explicit policy supporting it; 
likewise, only some district school boards have such a policy.  At the 
school level, the principal has the authority to decide whether a student 
can accelerate. (Education and Statutes, 1990)To learn about the merits 
and types of acceleration, we suggest that you read A Nation Deceived 
(Colangelo et al, 2004) which is available online; be prepared to 
share excerpts from that report with teachers or the principal.  At the 
secondary school level, the Previous Learning and Recognition program 
(PLAR) (PPM 129, 2001) provides a limited acceleration system; 
information about applying for credits through PLAR should be available 
in course registration materials at the secondary school.  Co-enrolment 
in post-secondary courses, either locally or by distance learning courses, 
is available in some school boards as well.  Again, there is relevant 
information about high school programming in A Nation Deceived.

Acceleration requires some planning around practical matters and for 
future courses. (See Appendix A)  Having the student switch classrooms 
or buildings requires administrative attention related to time-tabling, 
transportation, and safety issues; in the case of enrolment in university 
courses, there may be a question about who will pay the tuition.  If a 
student is taking courses ahead of schedule, thinking about sequencing 
of courses and how and where all the requirements will be met is 
important.  (See Appendix B on Transition Planning.)
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Change what is learned, how it is learned, the pace of 
instruction, or how learning is demonstrated. 
Putting a gifted student at a place in the curriculum where there 
is something new to learn is not necessarily sufficient:  His/her 
incremental speed of learning, facility with abstract concepts, and/or 
superior memory will create ongoing demands.  These differences 
require changes in amount rather than kind, for example, more time 
on higher level thinking skills, research skills taught earlier, material 
taught at a faster rate, ideas that are more complex. (Maker, 1986, p. 
120)  Consequently, even if the student is accelerated, changes may 
be needed in the pace of instruction, the content, how the content is 
learned, or the way learning is demonstrated.)  These changes promote 
and maintain engagement in the process of learning.

Overlap of Definitions of Key Terms 

DIFFERENTIATION 
(Education for All) 

Teaching Strategies Change 
content, 
product  

MODIFICATION 
(The Individual Education Plan) 

Learning expectations 

Change 
process 

Change 
environment 

Help student learn and demonstrate
learning 

ACCOMMODATIONS 
(The Individual Education Plan) 

Figure 1
Overlap of Definitions of Key Terms

There are a number of overlapping terms that are used to describe those 
changes, including “accommodated,” “differentiated,” and “modified.” 
(See Figure 1) The problem is that the terms have different implications 
for what should or shouldn’t be written on the IEP.
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Regardless of the term that is used, we suggest that you apply two 
standards for determining what should be recorded: 

 (1) Teachers, parents, and students share understanding of   
 the expectations and can be held accountable for their   
 completion.  What will be done is described in such a    
 way that a supply teacher, working in the class for a couple of  
 weeks, would understand how the expectations for this student  
 differ from his classmates and could implement the plan. 
 
 (2) Learning experiences that are enriched and/or “ahead of   
 schedule” should be described well enough that a subsequent  
 teacher would know where to start programming.  Tracking is  
 required to avoid unnecessary repetition.  
 
Accommodations.  As defined in the Ministry IEP Resource Guide 
(Individual Education Plan, 2004), “accommodations” refer to strategies 
and technical aids, including extra time to do work that enable the 
student to access or to record information.   For example, for a learning 
expectation concerning analysis of newspaper coverage of an event, 
providing newspapers in audio format would be an accommodation.  
According to the Ministry IEP Resource Guide, “It is important to 
note that if a student is identified solely as gifted, accommodations 
are not generally required.” (The Individual Education Plan, 2004, 
p.27)  Sometimes gifted students have other issues like anxiety that are 
addressed with accommodations (for example, giving more time on 
tests, substituting written for oral presentations, etc.).  Accommodations 
must be recorded on the IEP if they are to apply all the time and on 
EQAO testing. 
 
Modifications.  Learning expectations are the goals for learning 
stated in observable terms.  A curriculum is comprised of an orderly 
sequence of learning expectations, grouped by subject and grade 
level.  “Modifications are changes made in the age-appropriate grade-
level expectations for a subject or course in order to meet a student’s 
learning needs.” (The Individual Education Plan, 2004, p. 25)  Learning 
expectations can be “modified” by eliminating them, simplifying them, 
or making them more complex; the Ontario curriculum expectations 
provide the starting point for changes.  For a gifted student, a learning 
expectation about identifying key points in the content of newspaper 
coverage of an event might be modified to require comparison of 
coverage in foreign newspapers with that of domestic newspapers;
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comparison requires the basic knowledge plus the ability to see similarities and 
differences.

The idea of modifying learning expectations for gifted students is to make the 
grade level objectives more “substantial” by: 
 1 Changing the content, 
 2 Making the subject matter or the outcome more conceptually abstract, 
 3 Increasing the pace of instruction (according to Rogers (2007b), up  
 to twice or three times as fast in science and mathematics) or providing  
 for lengthier, more extensive study, or 
 4 Changing the product that will show achievement.  
As you will see in the sample IEPs, there is a place for recording these   
altered learning expectations (left hand column of p. 3, “learning    
expectations” of the sample IEP format).  In the samples, compare the   
original and modified expectations, especially the verbs, to see how they were 
made more complex.  Bloom’s taxonomy of education objectives provides 
verbs that correlate with a ladder of thinking skills (Counseling Services, 2008); 
these verbs should be used for describing the action when writing learning 
expectations. 

One of the issues with changing learning expectations is that a more complex 
expectation may actually appear in subsequent grade level material.  If your 
child’s learning expectations are modified, you should look at higher grade 
level curriculum expectations (www.edu.gov.on.ca/eng/curriculum) with that in 
mind.  If in fact your child is working ahead, that needs to be acknowledged 
and recorded in order to avoid repetition in later years (the tracking standard).  
To register your observations, write a response to the IEP or to the report card, 
keeping a copy for your records.  (See Appendix D)

In the case of general advanced cognitive ability, modifying instruction in 
all subjects may neither be best for the student nor realistic for the school.  
(Rogers, 2002, pp.117-118)  Gifted children often work intensely on what they 
find interesting; modifying those subjects will maximize the likelihood of reward 
for the teacher and student.  Both Rogers (2002, pp. 473-480) and Kanevsky 
(1999, pp. 86-88) have produced some helpful tools for identifying areas of 
interest and preferred learning styles.

Differentiation.  “Differentiating instruction,” means that the teacher tailors 
instruction according to the ability and learning style of students. This approach 
is described at length in the report of an expert panel to the Ministry of 
Education about how to improve literacy and numeracy for special education 
students (though the focus was on students who were not performing at grade 
level).
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(Education for All, 2005) Differentiated instruction is hailed as an approach 
that will work for all students in a regular classroom and supports all 
students being in a regular classroom.

Two methods suggested for gifted programming, “providing depth and 
breadth” and curriculum compacting may be deemed differentiated 
instruction.  Teachers may on an ad hoc basis provide alternate learning 
activities that permit students to explore material in greater depth or 
breadth than classmates.  One reason that this approach is used is that 
some boards will not permit a student to work on material above grade 
level.   Curriculum compacting is a way of routinely structuring instruction 
for the entire class that provides “extensions” if the student can demonstrate 
mastery of established curriculum criteria on pre-tests. (Winebrenner, 2001)  
 
Because differentiation is an operational approach that any good teacher 
would be applying to any student in the class, the argument will be made 
that these changes do not need to be recorded.  But what if a student is 
formally identified and therefore must have an IEP?  Some schools suggest 
that differentiated instruction be described on the IEP as accommodations.  
We find this practice inconsistent with the definition of accommodations 
(above) and insufficient with respect to the standard of common 
understanding and accountability (How would a supply teacher know what 
to do? How will a parent know that it is being done?).  We suggest that you 
describe the content and outcomes as best you can in a response either to 
the IEP or to the report card, asking that your comments be put into the OSR 
(Ontario Student Record), and keeping a copy for your file.  
(See Appendix D)

Enrich the curriculum. 
Educational experts say that gifted students need an enriched curriculum 
because of what society needs and expects from them; such a curriculum 
might include more languages, more interdisciplinary courses, more 
courses in the arts, as well as instruction in leadership, organizational, and 
interpersonal skills.  (Feldhusen, 1986. p. 237; Cox, Neil, and Boston, 
1985)  The extent to which school boards can offer these “extras” varies 
widely.  Nevertheless, these possibilities are worth remembering when 
discussing a modified program for academic progress.   



19Developing Individual Education Plans for Gifted Students

How are acceleration, modification, and additional 
curriculum shown in the IEP?
The Individual Education Plan should spell out changes, whether they 
are differentiated instruction, modification, or acceleration, subject by 
subject.  Any accommodations should be listed. (See page 2 of the 
sample form.)     

If the student is accelerated by one or more grades, the IEP (pp. 2 and 
3 of the samples) will show a gap between the previous grade level 
and the current grade level for that subject.  If the learning expectations 
at the new level are not being modified, the following comment can be 
made, “The student will demonstrate achievement of the expectations for 
Grade x [subject] as outlined in the Curriculum.” (See sample p. 31) 

Alternative curriculum is described on special forms and reported in an 
anecdotal report. 

How do you evaluate modified curriculum? 
This is a thorny question; policies vary among and even within school 
boards.   Most teachers will give top marks to a student who is tackling 
more difficult material.  But there will be times when a student does not 
get the “A.”  Winebrenner (2008) points out (1) that elementary school 
marks are irrelevant in later life and (2) that it is probably best for the 
child to be at home, rather than in a faraway dorm, the first time they 
get less than perfect marks. 

For elementary students, the report card should clearly reflect the 
subjects where instruction was changed; if learning expectations are 
modified, the IEP box should be checked for that subject on the report 
card.  We would go further to suggest that, for purposes of reinforcing 
the child’s achievements, the report card should indicate that those 
changes were to increase challenge.  Putting that on the report card is 
not typically done, but a parent can acknowledge it to the child verbally 
and write it in a response to the report card, asking that the comments 
be entered in the student’s Ontario Student Record.
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For secondary students, marks will affect potential for scholarships and 
university admission; currently, there is no uniform method of indicating 
advanced or fast-paced courses including AP courses or IB programs 
on the Ontario transcript.  For that reason, secondary students planning 
to attend university in Ontario may choose not to have the curriculum 
modified in their final year.  Secondary students seeking university 
admission should request that the guidance department attach a letter to 
the transcripts identifying courses modified for intellectual advancement, 
and, if the universities are abroad, explaining the Ontario marking 
system. 

What about independent study?
Learning without teacher direction should be a goal for gifted 
children. (Rogers, 2002. p. 274)  However students must learn to 
work “independently,” that is, students may have to be taught some 
skills explicitly.  As part of the picture of giftedness, there may be 
unequal development of conceptual abilities and of organizational, 
interpersonal, technological, inquiry, and research skills.  To some extent 
all students need to learn these skills, but the gifted student may need 
to learn them earlier.  Local school boards may develop additional 
curriculum (also known as alternate programming) related to those skills, 
for example, in inquiry and research.  For gifted students, alternate 
programming supports, but does not substitute for, modification of the 
Ontario Curriculum.

Even with students who have independent learning skills, the teacher 
may need to be involved in helping the student establish and maintain 
direction.  While they may not need as much direct instruction, more 
than any other group of exceptional students, gifted students need 
teachers who will be “guides on the side.” (Kanevsky, 1999)  After 
working with the student to set the goals and to clarify the objectives, the 
teacher can step aside, remaining available for guidance.  (See sample 
pg. 33) 
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Why should gifted students learn with other 
gifted students?
One of the major deficiencies of the regular classroom for the gifted 
student is that there may not be other students of similar ability.  
Gifted students need each other—to share, compare, challenge, and 
to understand themselves: it is no fun to make a sly play on words that 
no one else “gets” or to have an “out of the box” idea that no one 
appreciates (or will even entertain) or to go unappreciated by another 
student who “gets” you.  Instruction with their intellectual peers offers 
true inclusion for gifted students:  They can see themselves as normal 
in a setting offering the potential for full development of personal and 
academic abilities.  A full-time congregated class is one of a number 
of options for grouping students of similar ability together; clustering a 
group of four or more students in a classroom is another option.  For a 
comparison of various grouping options on the basis of evidence-based 
research plus coaching on how to respond to administrative resistance 
to grouping, refer to Rogers (2002, p. 205-268).  While grouping 
gifted students together has positive social, emotional, and motivational 
effects, what is being taught is still of primary importance.   (Rogers, 
2002, p. 259)  Instructional provisions for gifted students can often be 
implemented more efficiently when the students are grouped together; 
some can only be implemented when they are grouped together.   
“Indeed, a major consideration in the development of abstract reasoning 
skills is providing a setting in which students interact in discussions of 
significant issues with a teacher who asks appropriately challenging 
questions with other students at a similar intellectual level.”  (Maker, 
1986, p. 118)  

The Ministry of Education supports grouping gifted students together 
(Special Education Companion, 2002, p. 58; Individual Education Plan, 
2004, p. 29) at the same time it encourages “inclusion” in the regular, 
mixed classroom. (Education for All, 2005)  In the final analysis, it is the 
district school board that determines special education programming 
including the kinds of placements that will be available; it is to the 
district school board (trustees, Special Education Advisory Committee) 
that you will have to direct your efforts to get other placements.



22 Developing Individual Education Plans for Gifted Students

Summary  
This guide is designed to help families who want to pursue 
an extraordinary education for their intellectually gifted 
children.  What these children need is often out of step 
with what is considered age-appropriate curriculum.  The 
overall approaches for meeting the needs of students with 
advanced cognitive abilities involve assessing the current level 
of knowledge subject by subject, identifying and providing 
instruction at a corresponding grade level where they can 
learn new material in subjects of interest, modifying the work 
to promote engagement, and, when possible, offering more 
choice in the subjects to learn.  These approaches result in 
different, not just more, work.  

The IEP provides the framework for describing these educational 
actions.  Current Ministry guidelines for completing the IEP 
are discussed as well as educational trends and local policies 
that may hinder appropriate action or minimize recording of 
the interventions.  Whether they are called accommodations, 
modifications, or differentiated instruction, educational 
efforts must be described sufficiently for parents, teachers, 
and students to have a mutual understanding of the learning 
expectations, to determine whether they are carried out, and to 
avoid unwarranted repetition of the same material in the future.  
The magnitude of the changes required for a gifted student 
may be difficult to deliver in the regular classroom; grouping 
can enable service delivery and offers social and educational 
benefits for the student.  Parents will have to become 
knowledgeable about their child’s educational needs, advocate 
pleasantly and assertively, and continuously monitor whether 
their children are engaged in learning new things.
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Explanation of an IEP Form and Sample 
Individual Education Plans For Gifted Students

The original templates can be found in
The Individual Educational Plan (IEP):  A Resource Guide, 

Ontario Ministry of Education, 2004, pp. 52-56.
http://www.edu.gov.on.ca/eng/general/elemsec/speced/guide/resource/index.html
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22Explanation of IEP Form 

In preparation for the next 
school year, parents should be 
invited annually to a review of 

the IPRC to confirm the 
identification, appropriate 

placement, and needs.  A parent 
can provide written permission 

to dispense with the review.

Three months after one 
IPRC meeting, you may 

request another to discuss 
changes in identification or

placement.

Boards may elect to add clustered 
placement within regular class or 
use congregated class instead of 

special education class full-time.

May include some or all of the following:  Screening tools (OLSAT, 
Woodcock-Johnson Test), curriculum exemplars used for 

comparison (e.g., Grade 3 math exemplar), checklists (Kanevsky’s 
Brilliant Behaviours; Renzulli), psychological tests (WISC, Iowa 

Acceleration Scale), and work portfolios. 

Advanced cognitive abilities Advanced cognitive abilities 

The Ministry of Education has agreed that the needs 
of gifted students often result from their strengths.  
On the IEP, the strength and need may be identical. 

The strength/need DO NOT have to be taken from 
predetermined lists or drop-down menus. 

Explanation of IEP Form
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For needs solely related to 
giftedness, only subjects that are 

being modified or alternative 
programs should be listed. 

This includes full grade acceleration. If no 
modifications are being made in the accelerated 
grade, the following comment should be listed in 
the learning expectations column on page three: 

“Student will demonstrate achievement of the 
expectations for Grade x [subject] as outlined in 

the Curriculum.”

Gifted students may need 
accommodations if they 

exhibit other needs besides 
advanced cognitive ability, 

e.g., anxiety, learning 
disabilities, etc. 

See p. 66, “Assessment 
Accommodations,” in Special 

Education Companion at: 
http://www.ocup.org/resources/d
ocuments/companions/speced20

02.pdf
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Enter the last grade and mark 
received for this subject or course. 

Indicate whether the course was 
modified. 

Each modified 
subject/course or alternative 
program requires a separate 

page 3 to be completed. 

This is measurable 
observation of 

current behaviour. 

This is an overall target for what is to be 
accomplished in the year/semester. 

These are measurable 
learning expectations that 

reflect  
acceleration and/or 

differentiation in response 
to the needs stated on p.1. 

The modifications can be 
planned for the entire year 

in advance (if applicable) or 
sequentially term by term.  

Ideally, the modifications 
for subsequent terms show 

development. 

These strategies
relate to the 

learning 
expectations in 
the column to 

the left and 
must only be 

listed if they are 
unique to the 

student. 

These are 
techniques or tools 
used to determine if 

the learning 
expectations have 

been achieved.  
Because different 
methods may be 
used each term, 

methods must be 
listed every term. 

For ideas see - 
http://www.ocup.org/resources/documents/ 

companions/TLStrategiesChecklist.pdf 
and page 59 at:

http://www.ocup.org/resources/documents/ 
companions/speced2002.pdf
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These are the people 
required to “act out” the 

IEP. See examples below.

Direct Instruction IT Support Staff    09/08/2005 30min. minimum

Direct Instruction-Lang. Special Education Teacher   10/10/2005 30mins 3x/week

Achievement of modified expectations should 
be reported on Provincial Report Card.  

Achievement for alternative programs is 
reported with an “anecdotal report card” 

(alternative report). 

Gifted students with other issues (e.g., 
anxiety problems, difficulty hearing) 

should have transition plans. 

Note that the IEP should be completed in 
a timely manner after the start of a 

“placement,” i.e., the regular classroom 
with various levels of support, a part-

time, or full time (congregated) special 
class. 
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The Principal is required to 
sign this ensuring the IEP 

meets the Ministry’s standards 
and appropriately addresses 
the student’s strengths and 

needs.  IF a parent or student, 
16 years of age or older, 

disagrees with any part of the

A parent’s signature does not imply 
agreement with the Plan. 



29Developing Individual Education Plans for Gifted Students

27

Transition plans are currently not required for 
gifted students. However, gifted students may 
need a transition plan to be in place when: 
-They have marked anxiety 
-Where mentors will be arranged 
-For orientation for co-enrolment in secondary 
school or university 
-For counselling regarding selection of 
secondary school or university programs prior 
to full time enrolment. 
See Appendix B on Transition Planning. 
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28Full Grade Acceleration in a Single Subject, 
Instruction of which is Modified 

Mathematics Grade 8

A+

6

Student ABC will successfully complete the Grade Eight Mathematics 
expectations by the end of the school year.

Term 1:  
Student ABC will demonstrate 
achievement of the 

expectations for Grade 8 math
as outlined in the Curriculum. 

Term 2: 
Student ABC will demonstrate 
achievement of the 
expectations for Grade 8 math

as outlined in the Curriculum 
with the following addition: 

Student ABC will create and 
solve a given number of 
Pythagorean puzzles. 

Place Student ABC 
in Grade 8 class 
for math 

instruction only. 

Conferencing 
Workbook 

Math Journal 

Student is in grade 7, but will do 
grade 8 math.  Assessment revealed 
that student had mastered grade 7 

math concepts and skills. 

A response to heightened 
motivation with a need for 

minimal repetition and 
practice. 

Requires grade 7 and 
grade 8 math to be 

scheduled during the 
same block of time. 

The student requires increased complexity 
and challenge in addition to being placed 

ahead a grade in the Curriculum. 

Original Ontario Grade 8 Math Curriculum 
Expectation: 

Determine the Pythagorean relationship, 
through investigation using a variety of tools 

and strategies.

Full Grade Acceleration in a Single Subject,
Instruction of which is Modified
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Acceleration By Co-Enrolment 

Grade Nine English

94

8 (MOD) 

Student ABC shall complete Grade Nine Academic English curriculum 
expectations at X Secondary School.

Semester One: 
Student  ABC shall complete 
the Ontario Grade Nine 

Academic English curriculum 
expectations at X Secondary 
School.  

As described in the
course syllabus 
from the 
Secondary School. 

The student is in grade 8 and has been 
doing grade 8 work but in the second 

semester will be enrolled in high school 
English.  

The student will get a report card from both the elementary 
and the secondary school.  On the grade 8 report card, it 

should be noted that the student is enrolled in Grade Nine 
English.  The secondary school report card will report 

achievement on Grade 9 English. 

Acceleration by Co-Enrolment
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Compacting the Curriculum 

Mathematics 7 and 8 

94

6 (MOD)

To complete grade seven and eight math expectations by the end of 
the school year. 

Student ABC will complete 
curriculum expectations as 
listed in the Ontario 

Mathematics Gr. 7 and 8 
Curriculum. 

Plan time for 
individual 
instruction.  

Provide computer 
math tutorial(s). 

Regular classroom 
assessments. 

Student is in grade 7 and will
complete two years of math 
expectations in one year.  It 

is anticipated that the 
student will co-enrol in high 

school in grade 8 to take 
grade 9 math.

Student requires fast-
paced instruction. Pace 

is modified but not 
curriculum content or 

outcomes. 

Extra personnel 
should be listed under 
“Human Resources” 
on page 4 of the IEP. 

Compacting the Curriculum
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In-class Modification for Grade 5 Language (Reading) 

Language—Reading Strand 

B

4 MOD) 

Student ABC will extend her skills in analysis of written work to other media. 
She will also expand her vocabulary at levels appropriate to her reading skills. 

Student ABC will complete the 
following in place of all 
curriculum expectations in Term 

1 for the Reading Strand.  

Term 1:  
Compare the sequence of events

in a novel with the sequence in 
the film based on that book 
(reading level of novel will be 
high school or beyond) 

Discuss the impact of those 
changes. 

Create a dictionary of new 

vocabulary in the book with text,
definition, identification of root.

View film 
Conferencing 

Work Sheet on 
essay format 

Essay—use rubric 

Conferencing based 
on double entry       
journals. 

Not more, just 
different 

expectations. 

 A standard rubric for 
evaluation is used. 

Original Grade 5 Ontario Curriculum 
Expectations 

* Describe a series of events in a written work 
(e.g., in a novel or a history book), using 

evidence from the work; 
* Make judgements and draw conclusions about 
the content in written materials, using evidence 

from the materials 
*Use a dictionary and a thesaurus to expand 

their vocabulary; 
* Identify root words, prefixes, and suffixes 

[also *analyse media works]

Recognizes advanced skills in 
reading.  Expectations use 
higher level thinking skills. 

In-class Modification for Grade 5 Language (Reading) 
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Primary Interdisciplinary Modifications 

Language across the curriculum 

A

2 (MOD)

Student ABC will use computer technology to write a brief research 
report on a class investigation for classmates 

Term 1: (Technology and 
Writing)  
Student ABC shall explore and 

use the internet and a word 
processing program with 
specific focus on editing and 
proofreading. 

Term 2: (Science) 
Student ABC shall construct 
and complete a chart, using 

the computer, to communicate
her investigation results. 

Term 3: (Social Studies) 
Using the computer, student 

ABC will locate, research and 
write a report about pioneer 
communities. 

Access word 
processor 

Term 1: Two 
assignments; 
rubric 

Term 2: Produce 

chart, presentation

Term 3: Report

Student is 
in grade 3. 

Grade four writing 
expectation 

List “Human 
Resources”, 
i.e., I.T.  staff, 
on page 4 of 

the IEP. 

Learning expectations 
are focused on writing 

and use of 
technologies as per 

student request. 

Primary Interdisciplinary Modifications 
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Appendix A: Connections - The Relationship of 
Curriculum Modifications and Administrative 
Supports to the Needs of Gifted Students 

All of the following assumes placement at the appropriate 
grade level (full year or by subject) based on high-
ceilinged assessment of current knowledge and skill level. 
There should be consistent opportunities to demonstrate 
previous mastery in advance of instruction. (Underlining 
indicates concepts taken directly from Ministry of 
Education documents.) 
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STRENGTH/NEED OF THE 
INTELLECTUALLY GIFTED 

STUDENT

SUGGESTS THESE 
LEARNING 

REQUIREMENTS

ASSOCIATED WITH 
THESE CURRICULUM 

MODIFICATIONS

AND REQUIRING SOME 
OR ALL OF THESE 

ADMINISTRATIVE SUPPORTS

ADVANCED COGNITIVE 
ABILITIES may be 
demonstrated by:

• an ability to 
conceptualize and 
generalize easily

• an ability to process 
and retain information 
quickly and easily

• an interest in critical 
and creative thinking

• an interest in abstract 
thought and cause-effect 
relationships

• ability to focus on the 
“crux” of a situation 
which allows separation 
of relevant from irrelevant 
information (19)

• love of learning with 
perpetual craving for new 
and different content (19)

Placement of student in 
grade where he/she will 
be learning the next new 
material.

Instruction that is fast-
paced and involves 
minimal repetition and 
practice in two or three 
subjects.(19)

Maximum achievement of 
basic skills and concepts. 
(7)

Acceleration (that is, 
learning subject matter 
sooner than expected)

a.  Whole grade
• early entrance to K or 
grade 1

• grade “skip”

b.  Subject based
• grade “skip”

• compacting curriculum 
with subject otherwise 
taught at standard pace

• telescoping curriculum  
(curriculum taught at 
faster pace, for example, 
two years taught in one 
year)

• distance/
correspondence 
courses (talent search, 
independent learning 
center, local distance 
course options)

• concurrent enrolment 
within public school 
system or with college/
university

• testing out, e.g. 
Previous Learning 
Assessment and 
Recognition (PLAR)

Policy supporting 
placement suitable 
to mastery.  Requires 
curriculum-based 
assessment strategies. 

Flexibility in timetabling 

Staffing in recognition that 
ancillary teachers may be 
required for supervision 
and/or instruction for 
reasons of time, place 
for instruction, pace of 
instruction, or expertise.

Report cards that 
indicate modifications for 
advanced cognitive ability 
and/or acceleration.

Policy supporting 
concurrent enrolment with 
transportation support

Policy supporting distance 
learning and costs 
thereof.

Policy, procedures and 
tests to support “testing 
out” e.g., PLAR

Grouping intellectually 
gifted students together in 
academic core areas for 
the majority of time as
• full-time programming

• cross-grade grouping
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STRENGTH/NEED OF THE INTELLECTUALLY GIFTED STUDENT:
Advanced Cognitive Abilities - See Page 39

SUGGESTS THESE 
LEARNING 

REQUIREMENTS

ASSOCIATED WITH 
THESE CURRICULUM 

MODIFICATIONS

AND REQUIRING SOME 
OR ALL OF THESE 

ADMINISTRATIVE SUPPORTS

Content that

• is advanced beyond current 
knowledge and skills

• is complex and abstract (18)

• connects across disciplines (18)

• relates to people in the field, 
famous people, human situations 
and problems (19)

• relates to how things work, 
methods that are used in the field 
(19)

Products that
• are real world 

• are presented to experts or a live 
audience 

• represent transformations of 
what has been learned into visual, 
dramatic, or other useful form (19)

Exchange with fellow students of 
like intellectual ability on a regular 
basis

Learning expectations differentiated 
by/with:

• abstract content

• higher order thinking skills

• complex tasks

• creative problem solving and 
problem finding

• cultural enrichment in the arts

• dilemma and conflict resolution 
tasks

• open-ended assignments

• requirement to show proof and 
reasoning

• “real-audience” feedback

• relevance to real-world issues

• study of people and issues within 
a field

• using conceptual theme to unite 
multiple disciplines and to promote 
in-depth exploration of concepts

• interest-based projects

• intuitive expression practice

• talent exhibition

• transformational products

• visualization techniques (19,22)

Appointing teachers who are 
able to provide an accepting, 
explorative learning environment.  
The teacher may provide direct 
instruction or, after establishing the 
structure in collaboration with the 
student, act chiefly as a resource. 

Grouping intellectually gifted 
students together 
(in academic core areas for the 
majority of time as

• full-time programming

• cross-grade grouping

• cooperative  grouping (19)

Providing alternate suitable place(s) 
for supervised study and research

Providing accessible resources 
(texts, library, and Internet) at 
appropriate cognitive level

Grouping intellectually gifted 
students together (without 
consideration of age—see above) 
for part or whole day.  May occur 
via audio/video technology.

Making available computers, 
teleconferencing system, and 
support staff for networking
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STRENGTH/NEED OF THE INTELLECTUALLY GIFTED STUDENT:
Advanced Cognitive Abilities - See Page 39

SUGGESTS THESE 
LEARNING 

REQUIREMENTS

ASSOCIATED WITH 
THESE CURRICULUM 

MODIFICATIONS

AND REQUIRING SOME 
OR ALL OF THESE 

ADMINISTRATIVE SUPPORTS

Access to broad range of subjects 
of study (7)

Development of self-understanding 
of gifts and skills in self-reflection, 
stress management, and self-
advocacy (17)

Development of strong (information) 
research skills and critical thinking 
skills along with proficiency with 
digital technology for accessing 
and presenting information

Development of sophisticated 
organizational skills

Locally developed courses

University courses

Courses through Independent 
Learning Courses (TVO) or through 
other district school boards (e-
learning)

Alternate programming 
(interpersonal—individual and 
group, intrapersonal, and 
leadership skills)

Alternate programming (thinking 
skills; digital technology)

Alternate curriculum (personal 
organization including time 
management and goal setting 
skills; “backwards planning”)

Procedures, budgetary support, 
and structural support for instruction 
outside of home school (other 
schools or universities, distance 
learning)

Procedures supporting concurrent 
enrolment in elementary and/or 
secondary and/or university with 
technology and personnel for 
distance learning, if required, and 
transportation 

Providing accessible resources 
(texts, library, and Internet) at 
appropriate cognitive level

Providing appropriate facility, 
timetable, and instructors.
Providing appropriate facility, 
equipment, time table, and 
instructors

Providing support staff for use of 
technology
Providing appropriate facility, 
timetable, and instructors

Making counsellors available
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Other Common Characteristics Of Intellectually Gifted Students That May Require Attention

CHARACTERISTIC
SUGGESTS THESE 

LEARNING 
REQUIREMENTS

ASSOCIATED WITH 
THESE CURRICULUM 

MODIFICATIONS

AND REQUIRING ALL 
OR SOME OF THESE 

ADMINISTRATIVE SUPPORTS

ADVANCED 
INTELLECTUAL 
CURIOSITY may be 
demonstrated by:

• curiosity, questioning, 
and intuitiveness (which 
may lead to conflict with 
teachers)

• a wide range of 
interests  OR

• intense, focused 
interest and skill set 

• pleasure in intellectual 
activity including the 
pursuit of open-ended 
issues and problems

• the ability to be fluent, 
flexible, original, and 
elaborative thinkers

• keen powers of 
observation and an 
eagerness to examine the 
unusual

• self-criticism more than 
children of similar age; 
mistrust of own ability, 
perhaps as a result of 
uneven skill set

Exploring, examining, 
and problem-solving 
topics of interest in the 
manner of an expert, 
especially contemporary 
issues relevant to the 
student

Developing a practical 
approach to problem 
solving (convergent 
thinking), competency 
with a variety of 
reasoning skills, and 
a practical approach 
to creative (divergent) 
thinking

Developing appropriate 
communication, 
collaboration, 
leadership, and 
mentorship skills

Development of strong 
(information) research 
skills along with 
proficiency with digital 
technology for accessing 
and presenting 
information

Developing reading 
skills and vocabulary at 
appropriate cognitive 
level in the manner of an 
expert 

Learning expectations 
differentiated by/with:
• abstract content
• higher order thinking skills
• complex tasks
• creative problem solving 
and problem finding
• cultural enrichment in the arts 
• dilemma and conflict 
resolution tasks
• open-ended assignments
• requirement to show proof 
and reasoning
• “real-audience” feedback
• relevance to real-world issues
• study of people and issues 
within a field
• using conceptual theme to 
unite multiple disciplines
• interest-based projects
• intuitive expression 
practice
• talent exhibition
• transformational products
• visualization techniques

Alternate programming 
(thinking skills and creative 
problem-solving skills)

Alternate programming 
(Interpersonal skills)

Alternate programming 
(inquiry and research skills; 
digital technology)

Modified instruction and 
expectation

Flexibility regarding who 
(teacher or community 
mentor), how, and when 
student will be taught/
supervised

Providing instructional, 
financial, and 
transportation support for 
attending conferences

Developing and 
supporting suitable co-op 
placements

Providing appropriate 
facility, timetable, and 
instructors.
Providing appropriate 
facility, timetable, and 
instructors.

Providing facilities and 
instructors to support use 
of technology

Staffing in recognition that 
ancillary teachers may be 
required for supervision 
and/or instruction for 
reasons of time, place 
for instruction, pace of 
instruction, or expertise. 

Grouping intellectually 
gifted students together 
(see above)
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CHARACTERISTIC
SUGGESTS THESE 

LEARNING 
REQUIREMENTS

ASSOCIATED WITH 
THESE CURRICULUM 

MODIFICATIONS

AND REQUIRING ALL 
OR SOME OF THESE 

ADMINISTRATIVE SUPPORTS

HEIGHTENED 
SENSITIVITY AND 
CREATIVITY may be 
demonstrated by:

• strong creative and 
imaginative abilities

• a keen sense of 
humour that is often 
off-beat

• the ability to see 
unusual and diverse 
relationships; tolerance 
for ambiguity

• questioning, or even 
rejecting, the known 
in order to invent for 
themselves

• impatience with 
repetition of instructional 
content, especially from 
a single perspective

• need to shape the 
environment around 
self and determine how 
things will be done

• great confidence in 
their ability to produce 
at will

Developing skills for 
task specification and 
completion

Developing 
understanding of self

Applying concepts in 
creative ways

Developing creative and 
divergent thinking skills

Instruction with minimal 
repetition and practice

Exchanging ideas in an 
accepting environment

Alternate programming
(organizational skills) 

Alternate programming 
(intrapersonal skills)

Learning expectations 
differentiated by/with:
• abstract content
• higher order thinking skills
• complex tasks
• creative problem solving 
and problem finding
• cultural enrichment in the arts
• dilemma and conflict 
resolution tasks
• open-ended assignments
• requirement to show proof 
and reasoning
• “real-audience” feedback
• relevance to real-world 
issues
• study of people and issues 
within a field
• using conceptual theme to 
unite multiple disciplines
• interest-based projects
intuitive expression practice
• talent exhibition
• transformational products
• visualization techniques 
(19)

Products to demonstrate 
learning that provide 
creative opportunities

Alternate programming 
(thinking skills)

Acceleration (see above)

Providing accessible 
resources (texts, 
library, and Internet) at 
appropriate cognitive 
level

Providing appropriate 
facility, timetable, and 
instructors.

Making counsellors 
available to assist with 
stress and perfectionism 
issues.

Providing appropriate 
facility, timetable, and 
instructors.

Making counsellors 
available to assist with 
stress and perfectionism 
issues.

Appointing and affirming 
teachers that recognize 
and encourage creative 
approaches

Providing of appropriate 
facility, timetable, and 
instructors
See above

Grouping intellectually 
gifted students together 
(see above)

Appointment of teachers 
and/or mentors who 
recognize and affirm 
creative approaches
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CHARACTERISTIC
SUGGESTS THESE LEARNING 

REQUIREMENTS

ASSOCIATED WITH 
THESE CURRICULUM 

MODIFICATIONS

AND REQUIRING ALL 
OR SOME OF THESE 

ADMINISTRATIVE SUPPORTS

HEIGHTENED 
MOTIVATION 
(when interested) as 
demonstrated by:

• above average 
ability to attend, 
concentrate, and retain

• high task and goal 
orientation

• high self-direction 
and independence

• a frustration with 
inactivity, absence 
of progress, or the 
perception that the 
work is irrelevant or 
unworthy

• tendency to 
perfectionism

Multilayered analysis for 
interpreting works of art

Development of self-
understanding and gifts with 
skills in self-reflection, stress 
management, and self-
advocacy

Placement of students in grade 
where he/she will be learning 
the next new material.

Instruction in two or three 
subjects (maximum) that 
is fast-paced and involves 
minimal repetition and 
practice.

Influencing policies and 
thinking of the community and 
decision makers

Affirmation (verbally and in 
report cards) of the complexity 
and high level of achievement 
with feedback that matches 
task complexity

Developing self-understanding 
of gifts and skills in self-
reflection, stress management, 
self-advocacy, and time 
management

Self-determination with respect 
to learning (11)

Refining ability to work 
effectively and independently 
within time constraints

Learning expectations 
involving higher 
order thinking skills 
(demonstrating an 
interdisciplinary view of 
knowledge

Alternate programming 
(interpersonal and 
intrapersonal skills)

Acceleration (see above)

Differentiated learning 
expectations (see above)

Alternate curriculum 
(Interpersonal and 
intrapersonal skills; 
organizational skills)

Guided instruction with 
modified curriculum

Providing of appropriate 
facility, timetable, and 
instructors.

Providing of appropriate 
facility, timetable, and 
instructors.

Making counsellors 
available

Policies, staffing, peer 
grouping, and report 
cards as above (p. 39)
Providing topic/issue-
specific mentors or 
audience

Flexibility in scheduling 
instruction

Report cards that indicate 
curriculum modifications 
for advanced cognitive 
ability and/or 
acceleration, preferably 
with visual highlighting,

Collaborating with student 
in devising modification 
of programming

Appointing teachers who 
are able to encourage 
and value: risk-taking, 
work in progress, 
“thinking big”, and 
project completion.
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CHARACTERISTIC
SUGGESTS THESE 

LEARNING 
REQUIREMENTS

ASSOCIATED WITH 
THESE CURRICULUM 

MODIFICATIONS

AND REQUIRING ALL 
OR SOME OF THESE 

ADMINISTRATIVE SUPPORTS

EXTENDED AFFECTIVE 
CAPACITIES may be 
demonstrated by:

• high motivation 
when interacting with 
intellectual peers and may 
become complacent or 
unmotivated when there 
are no such opportunities

• discrepancy between  
development of cognitive 
and emotional abilities

• a heightened sensitivity 
to criticism

• vulnerability to rejection 
or bullying by age-peers 

• a passion for their 
beliefs

Safety of interaction with 
intellectual peers

Direct instruction re: 
interpersonal and social 
skills

Leadership opportunities 
and instruction re: social 
issues

Stimulation and 
reinforcement to pursue 
higher level goals and 
aspirations

Alternate programming 
(inquiry skills and 
organizational skills)

Alternate  programming 
(Interpersonal skills: 
expression and reception 
of opinions and beliefs)

Alternate programming 
(Interpersonal skills:  
affecting social change; 
ethics

Intellectual peer ability 
grouping (see above)

Providing appropriate 
facility, timetable, and 
instructors.

Providing counsellors

Collaboration with student 
in devising modification 
of programming

Providing appropriate 
facility, timetable, and 
instructors.

Providing counsellors
Intellectual peer ability 
grouping (see above)

Appropriate facility, 
timetable, and instructors

Counsellor available
Appropriate facility, 
timetable, and instructors

Teacher or mentor with 
connections to social 
agencies

Educational community 
that recognizes 
achievements outside the 
age-norm

Clear indication on report 
card that modifications for 
advancements have been 
made
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INTRODUCTION

Students who are gifted comprise the second largest group of exceptional 
students in Ontario.  Formal transition planning increases students’ awareness of 
post-secondary program opportunities and requirements.  It is equally important 
for the student who knows exactly what he/she wants to do as it is for the 
student who is unsure.  Transition planning assists the student in productive 
decision-making through recognition of the consequences of his or her actions.  
Transition planning is an on-going process not a one-step procedure. 

Whereas a Transition Plan is not a substitute for an Identification, Placement and 
Review Committee, or a special education placement or program or service, it is 
an essential aspect of an exceptional student’s education. 

TRANSITION PLANNING FOR GIFTED STUDENTS

Schools are required to develop transition plans for gifted students who are 
14 years of age and older who have been identified with dual or multiple 
exceptionalities.  

Schools may develop transition plans for gifted students who are 14 years of 
age and older for whom giftedness is the only exceptionality.

A boardwide special education coordinator for the gifted would serve as 
a resource for principals and teachers responsible for developing transition 
plans for gifted students.  The central coordinator for the gifted would ensure 
consistency of approach to planning for gifted students within a school board 
and would facilitate sharing of information about specific opportunities and 
processes such as scholarships and bursaries.

THE TRANSITION TEAM 

Members of the transition team must be knowledgeable about giftedness and 
at least one member of the team should have direct involvement with gifted 
students.  

The team would include:  principal, gifted resource teacher, special education 
teacher(s) (gifted, other exceptionality(ies)), classroom teacher(s), guidance, 
teacher-adviser, student, parent, university/college contact, outside agencies. 

Students Identified with Dual or Multiple Exceptionalities

The plan for a gifted student with more than one exceptionality would have to 
address all of the needs of the student arising from each of the exceptionalities.   
In developing the plan the principal or transition planning team leader would 
have to refer to resource materials relevant to the other exceptionality(ies).

Appendix B: Transition Planning 
for Students Who Are Gifted
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When the student has been identified with one or more additional 
exceptionalities, the team should also include a member who has direct 
involvement with the second exceptionality and a member who has direct 
involvement with the third exceptionality.

TRANSITION PLANNING PROCESS

Transition planning meetings could take place as part of the Individual 
Education Plan (IEP) meetings.  The student’s IEP, Transition Plan and Annual 
Education Plan should be harmonious.

Transition planning will help the student to maximize opportunities for post-
secondary pursuits.  The Transition Plan should incorporate information seeking 
and development of a student profile/resume.

	 Information
 •  university/college program entry requirements
 •  open houses
 •  university/college sponsored camps
 •  scholarships, bursaries and financial assistance requirements,   
     application procedures and deadlines
 
	 Student	Profile/Resume
 •  participation in extracurricular and community activities
 •  awards, honors and other forms of recognition
 •  prior learning assessment
 •  subject acceleration
 •  mentorship experience
 •  completion of courses leading to certification
 •  relevant part-time job experience
 
 
 STAGES OF TRANSITION

 The following are suggested focal points for transition planning for   
 gifted students.
 •  elementary to secondary
 •  grade to grade
 •  school to school (moving within board)
 •  board to board
 •  out of province, out of country 
 •  secondary to post-secondary
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Sample Transition Plan for a student identified gifted, entering 

Grade 9 

Date:     September 

Long Term Goal: Post-Secondary College or University program

Actions Responsibility Date 

STEPS 

o Identify areas of strength 

o Identify competitions & clubs in areas of interest

o Identify appropriate alternative classes, 

placements, programs 

o Assign for appropriate services, e.g., mentoring 

o Schedule mid/end of October meeting with 

Teacher-adviser, guidance, special education, 

student, parent 

Gifted resource teacher, 

special education teacher, 

classroom teacher, 

guidance, student, parent, 

principal  

ACTIONS TO DATE 

o Enrichment workshops 

o Attention to study skills and career goals 

o Lateral extension of research & debating skills 

o Compact mathematics program 

Gifted resource teacher, 

special education teacher, 

classroom teacher, student, 

parent, principal 

ACTIONS - CURRENT 

o Consider secondary subject 

acceleration/advanced placement 

o Work on preparation of prior learning 

assessment & recognition [PLAR] portfolio by 

listing relevant experience 

o Attention to organization skills 

o Determine applicable scholarships available 

o Expand Debating Skills 

o Expand presentation and communication skills 

[Skill Canada] 

Gifted resource teacher, 

special education teacher, 

classroom teacher, student, 

parent, principal 

ACTIONS - NEXT YEAR 

o Pursue advanced placement or PLARs in subject 

strengths after analyzing student readiness 

o Work on preparation of resume & interview skills

o Explore appropriate out-of-school conferences 

and workshop opportunities (universities, 

colleges, other school boards) 

o Streamline course choices to allow for co-op or 

mentorship possibilities at university level 

o Leadership training sessions 

o Explore independent/autonomous course of 

study 

o Prepare list for scholarship applications 

Teacher-adviser, gifted 

resource teacher, special 

education teacher, guidance,

student, parent, principal, 

outside agencies 

FUTURE RECOMMENDATIONS 

o If course acceleration takes place, continue to 

expand learning opportunities rather than early 

graduation 

Teacher-adviser, gifted 

resource teacher, special 

education teacher, guidance,



49

DEVELOPING INDIVIDUAL EDUCATION PLANS FOR GIFTED STUDENTS ©2008 

48

o Respect student's personality & social issues 

o Adapt course load as necessary 

o Student participation in enrichment 

conferences/workshops 

o Re-assess student's strength, abilities, attributes

and needs 

o Explore courses leading to Advanced Placement 

university credit in Calculus 

student, parent, principal, 

outside agencies, 

university/college contact 

Sample Transition Plan for a student identified gifted, graduating 

from secondary school and entering a university/college 

program 

Date:     September 

Long Term Goal: Attain undergraduate degree/diploma 

& pursue appropriate career goals

Actions Responsibility Date 

STEPS 

TARGET & RESEARCH UNIVERSITIES AND COLLEGES 

THAT OFFER PROGRAMS THAT MATCH NEEDS AND 

STRENGTHS 

o Fine-tune necessary study,  research & 

organization skills in preparation for post-

secondary studies 

o Schedule mid/end of October meeting with 

teacher-adviser, guidance, special education, 

student and parent to discuss post-secondary 

program choices and options 

Gifted resource teacher, 

teacher-adviser, special 

education teacher, subject 

teacher(s), guidance 

counsellor, student, parent, 

principal, university/college 

contacts 

ACTIONS TO DATE 

COMPLETED OR SCHEDULED TO TAKE ALL PRE-

REQUISITE COURSES REQUIRED FOR POST-

SECONDARY PROGRAMS 

o Attention to study skills and career goals over 

the last 3 years 

o Attended a variety of enrichment courses and 

workshops offered at Queen's, McMaster and 

Waterloo 

o Worked with mentors (a university student and 

professor) to assist in understanding the 

university environment 

o Did research into scholarships to apply for in 

final year of secondary school and upon entering

university/college 

o Have written Scholastic Aptitude Test and have 

registered to write two subject specific SATs 

(English and History) 

Gifted resource teacher, 

teacher-adviser, special 

education teacher, subject 

teacher(s), guidance 

counsellor, student, parent, 

principal, university/college 

contacts 

Developing Individual Education Plans for Gifted Students
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ACTIONS - CURRENT 

WAS GIVEN ADVANCED PLACEMENT STATUS IN A 

COMPUTER COURSE AND A MATH COURSE  

o Attained two PLAR courses in French and English 

Media 

o Completed application forms for 2 secondary 

scholarships (ECOO for computer work and 

home school for high achievement) 

o Researched university scholarships using 

Internet and ScholarshipFinder at 3 universities 

that have program I want 

o Will compete at Skills Canada in the Internet 

Competition 

o Will work closely with a university mentor to 

assist in attaining necessary knowledge to 

facilitate transition to university 

o Continue community work with Alzheimer 

Society as a volunteer in the local office 

o Continue to augment existing portfolio and 

resume 

Gifted resource teacher, 

teacher-adviser, special 

education teacher, subject 

teacher(s), guidance 

counsellor, student, parent, 

principal, university/college 

contacts 

ACTIONS - NEXT YEAR 

DISCUSS WITH UNIVERSITY POSSIBILITY OF 

"TESTING-OUT" OF SOME OF THE FIRST-YEAR 

COURSES TO TAKE OTHER COURSES THAT MEET MY 

NEEDS AND INTERESTS 

o Enroll in the Co-op program at the university 

o Apply for summer job on campus with professor 

who has been my mentor 

o Research scholarships, bursaries and grants at 

the university 

Student, parent, 

university/college contacts 

FUTURE RECOMMENDATIONS 

ADAPT COURSE LOAD AS NECESSARY 

ATTEND CONFERENCES/WORKSHOPS IN MY AREA 

o Reassess individual strengths, abilities, 

attributes and needs 

Student, parent, 

university/college contacts 

Prepared by the Association for Bright Children of Ontario (ABC) and Educators of the Gifted Ontario 
The Association for Gifted in Ontario (EdGO-TAGO) 1999
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SUGGESTED RESOURCES

This listing is offered for your information and is by no means complete.  We do not endorse these sites.      

Did You See Your Regular Ed Teacher at Your IEP Meeting?  J.D. Reed Martin. www.ldonline.org/ld_
indepth/iep/martin_iep1.html

Writing individualized Education Programs (IEPs) for Success.  Barbara D. Bateman, Ph.D.
www.ldonline.org/ld_indepth/iep/success_ieps.html#anchor 1049572

Career Planning for Gifted and Talented Youth.  ERIC Digest #492

College Planning for Gifted and Talented Youth.  Sandra L. Berger.  ERIC Digest #490

What Makes a Good Individual Education Plan for Your Child?  www.pacer.org/parent/tiep.htm

GENERAL INFORMATION
Gifted Canada.  www3.bc.sympatico.ca/giftedcanada/page2.html

Association of Universities and Colleges of Canada   www.aucc.ca 
(Canadian universities and scholarships) 

ERIC Clearinghouse on Disabilities and Gifted Education  http://ericec.org

Hoagies Gifted Education Page   www.hoagiesgifted.org

Financial assistance web site   www.studentawards.com    www.boursetudes.com

National Research Center on the Gifted and Talented.  www.gifted.uconn.edu 

Gifted Development Center.  Dr. Linda Kreger Silverman.  www.gifteddevelopment.com 

Gifted but Learning Disabled:  A Puzzling Paradox.  Susan Baum.  ERIC Digest #479

SUPPORT ORGANIZATIONS
Association for Bright Children of Ontario
135 Brant Street 
Oakville, Ontario 
Canada L6K 2Z8
abcinfo@abcontario.ca
www.abcontario.ca

Educators of the Gifted Ontario (EdGO)
c/o Otto Schmidt
286 Betty Ann Drive 
Toronto, Ontario 
Canada M2R 1B1
mail@edgo.ca
www.edgo.ca

ABC and EdGO - TAGO are partners in the Consortium for Ontario Gifted 

Developing Individual Education Plans for Gifted Students
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Appendix C: 
Template of  Letter Requesting IPRC

[your address and date]

[name of principal and school address]

Dear [name of principal]:

We believe that our son [name of child] is gifted and would like for 
[him/her] to be considered by an Identification, Placement, and Review 
Committee.  We understand that psycho-educational testing may be 
required to better define his intellectual abilities. [OR,  He has been 
tested by [name of psychologist] and we will make the test results 
available.]  

Sincerely yours,

[Your signature]
[Your name]

cc:  [psychologist]
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Appendix D:
Sample of Parent Response to the Report Card

Parent response to the report card of John Doe, Grade 5, [date].  
Please insert into the OSR.

Subject:  Grade 8 history/geography

In order to do more challenging work, this term John did an independent 
study on causes of Balkan wars related to human geography from 
1900-2000.

What he learned was demonstrated in a written report accompanied 
by a series of maps that he constructed showing the changes in the 
geopolitical boundaries of the region in the 20th century.
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